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WELCOME

HEIRNET’s 7th International Conference will address a range of issues of interest and concern to History Education that are research shaped, informed and led. Delegates are drawn from the global community, with representatives from four continents: Asia, the two Americas and Europe [our African colleagues send their best wishes] - a genuinely cosmopolitan gathering.

Politically the importance of History Education is fully and openly recognised in the media, in public debate and argument. History is a living subject for opinion and policy makers and those who wish to influence and control our polities. Yet without an informed understanding of what Historical Education involves the political agenda reverts to being atavistically led and a repository of myth, fantasy and delusion that feeds the fires of fanaticism, rabid nationalism, perverse behaviour, internecine warfare and even genocide. For example, the force of this was most recently seen in the murder of a medical team in Afghanistan and the continuing impact of suicide bombers in Iraq and Pakistan and the impasse and violence involving Palestine.
The question of the identity and purpose of History Education permeates the conference’s papers, continuing the HEIRNET pattern established over the past four years in Cape Town, Istanbul, Yaroslavl – Russia and Portrush – Northern Ireland. The tension between History as an accepted, uncontested body of knowledge that underpins polities and history as a discipline whose procedures/protocols are an element in the sceptical frame of mind of plural and liberal democracies is a recurrent factor in the debate over what is taught in schools and how it relates to the folk and vernacular history that permeates familial, social, religious, local and national communitarianism: i.e. the citizenship agenda.

The problem of content will not go away but has to be addressed through the lens of how we teach about the past – the skills, concepts, protocols and processes that we inculcate in our children when getting them to ‘do history’. It is obtuse for educationalists to dismiss as crankiness the politicians’ highlighting nationalistic vernacular, folk memory history as being at the centre of the state’s view on History Education. In England a new government has stated bluntly, dogmatically, that it will place History as a content based subject at the centre of a new curriculum for 5-14 year olds. But, it is individual and social orientation towards nationalistic history that so powerfully shapes the present that is crucial for the informed scepticism that underpins the citizenship of plural democracies.

If there is one element that has united HEIRNET since its inception it is this role of informed scepticism: the empirical, questioning, enquiring and evidentially grounded approach based upon a tradition of tolerance, respect and civilised behaviours towards all colleagues from other traditions and cultures.

It is in this spirit that we again welcome you to a HEIRNET conference being held in New York: the ultimate melting-pot city of a thousand and one historically oriented cultures, religions, beliefs, values and traditions: not only the home of the United Nations but the epicentre of an epochal changing act of terror: 9/11. 

We are delighted that the City University of New York is hosting the conference and has made us so welcome

 

HEIRNET Organising Committee: September 2010

USEFUL & ESSENTIAL INFORMATION

CONFERENCE VENUE

CITY UNIVERSITY NEW YORK:

Grace Building
25 W. 43rd St. (18th Floor)
New York, NY 10036

ACCOMMODATION: please see list of accommodation already circulated

TRAVEL – New York

On page 6 please find the internet link to Google maps showing the overall conference location and a detailed local map of the venue.
We will provide delegates with a detailed map of New York

We will give guidance on how to use the subway etc. etc.
WEBSITE

The conference programme and papers are posted on our website:

www.heirnet.org
CONTACT DETAILS
	Name
	Role
	Email

	Terrie Epstein
	Conference Host
	tepstein@hunter.cuny.edu
cell phone: (917) 513-0549?

	David Gerwin   Debbie Sonu
	Conference Host Conference Host
	david.gerwin@qc.cuny.edu Debbie.sonu@hunter.cuny.edu

	Barbara Winslow
	Conference Host
	bwpurplewins@cs.com

	Jon Nichol
	Co-Chair Heirnet
	heirnet@exeter.ac.uk

	Rose Nichol
	Administration
	heirnet@exeter.ac.uk

	Cherry Dodwell
	Conference Liaison
	heirnet@exeter.ac.uk


COMPUTER / INTERNET PROVISION 
Please note that delegates should bring their own computers if they need internet access. 

However, we will be able to provide access under special circumstances. 

HEIRNET CONFERENCE LOCATION: GOOGLE MAPS

The conference will provide a detailed map of New York in the conference pack.

The google maps show the conference venue.

Overall location

<http://maps.google.com/maps?f=d&source=s_d&saddr=25+West+43rd+Street,+New+York,+NY&daddr=&hl=en&geocode=FXLebQIdRSCX-ykhabcdAFnCiTECUl55vwLBlg&mra=mr&sll=40.735551,-73.994122&sspn=0.05359,0.106945&ie=UTF8&ll=40.756555,-73.981075&spn=0.013393,0.026736&z=15>

Detailed local map

<http://maps.google.com/maps?f=d&source=s_d&saddr=25+West+43rd+Street,+New+York,+NY&daddr=&hl=en&geocode=FXLebQIdRSCX-ykhabcdAFnCiTECUl55vwLBlg&mra=mr&sll=40.735551,-73.994122&sspn=0.05359,0.106945&ie=UTF8&ll=40.75701,-73.980303&spn=0.026786,0.053473&z=14>

Gigino, Battery Place
http://maps.google.com/maps?client=gmail&rls=gm&um=1&ie=UTF-8&q=gigino+battery+place+new+york&fb=1&hq=gigino&hnear=Battery+Pl,+New+York,+NY+10004&cid=0,0,4868704645959217936&ei=FNR0TKz7Ms3k4AaozrWXBg&sa=X&oi=local_result&ct=image&resnum=2&ved=0CBgQnwIwAQ
CONFERENCE ORGANISATION

PAPERS, SEMINAR-PAPERS, ROUND TABLE DISCUSSION, EXPERT PANEL and RESEARCH POSTER SESSIONS

The conference will run in an informal way that will enable colleagues to exchange information and develop mutual appreciation and insight into common issues and concerns as history educators. As Khrushchev famously remarked, ‘historians are dangerous people’ and as we live in dangerous times, who better to understand the problems that face a world sharply divided by nationalistic, ethnic, religious and nationalistic fissure? And, to suggest possible approaches to healing these divisions in a world that could share common values and beliefs.

The sessions will allow discussion and consideration of themes and ideas that have arisen from papers and the visits. The conference will have four kinds of session: 

1 paper, 2 seminar-paper, 3 poster and 4 round table discussion sessions.

Paper Session - 1 hour to 1 hour 15 minutes

(see conference proceedings and the website, www.heirnet.org )

will deal with common themes that the papers address. c. 3-5 papers per session.
· Colleagues who have submitted papers, (see abstracts and the website, www.heirnet.org will have fifteen minutes only to introduce their area of study, [c. up to 50-60 minutes in total for each session].

· The session will then have an open discussion phase [c. 15 minutes].
Seminar - [papers session] - 1 hour / 1 hour 15 minutes

(see conference proceedings and the website, www.heirnet.org )
Seminars enable us to discuss and consider themes and ideas that both the papers and the visit have suggested. 4/6 papers per session. A possible model below - but we will follow the wishes of the seminar organisers:-
· Seminar paper presenters, fifteen minutes to introduce their area of study, with five minutes for changeover. [c. 70 minutes in total for each seminar]

· The seminar can then divide into discussion groups, 3-4 participants to each group or be organised as the convenor thinks fit.

Discussion will last for a maximum of 20 minutes. 

Each group can have a rapporteur who will present the group’s ideas in the plenary session. [c.20 minutes] 
· The plenary will last for up to 20 minutes. [c. 20 minutes]
· Rapporteur The rapporteur/discussant will sum up the discussion. [c. 10 minutes] 

Research Expert Panel - 1 - hour

Sessions that deal with the research dimension of History Education
Round Table Discussion Session - 1 hour
The Round Table organisers determine the form of these sessions, i.e. they are in charge.
Research Poster Session

There will be opportunities for research students to present their findings and informally discuss their research with conference delegates.

	HEIRNET 2010 CONFERENCE PROGRAMME 
CONFERENCE TIMETABLE - OVERVIEW

	MONDAY, 13TH SEPTEMBER: Conference Opens

	
	
	

	Conference venue: Grace Building, 25 W. 43rd St. (13th floor) NY 10036

	Registration 
	12:00-12.30

	Lunch
	Conference venue
	12.30-13.30

	
	
	

	Welcome
	Welcome by Dr. Sherryl Graves, Acting Dean,
	13.30-13.45

	
	Hunter College
	

	Session 1 
	History Education: History and Other Disciplines
	13.45-15.00

	Session 2
	Round Table: History Education in Brazil
	15.00-16.00

	Refreshments
	
	16.00-16.25

	Session 3 
	History Education and Historical Sources
	16.30-18.00

	
	
	

	Dinner
	Choice Kitchen and Cocktails
	19:00

	
	380 Third Avenue (map and directions in folder)
	

	
	(Optional: Participants pay for dinner)
	

	TUESDAY, 14TH SEPTEMBER
	

	
	
	

	Refreshments
	Conference venue
	09.00-09.15

	Session 4
	History Education and Research: Expert Panel
	09.15-10.15

	Session 5
	Ethnicity and History Education: The Student Perspective 

	10.15-11.45

	Refreshments
	
	11.45-12.00

	Session 6
	Curricula, Narrative and Historical Knowledge
	12.00-13.30

	
	
	

	Lunch
	
	13.30-14.15

	
	
	

	Session 7
	Ground Zero Introduction
	14.15-15.00

	Ground Zero visit
	Visit: 100 Vesey St - map and directions in folder
	15:00-17:00


	
	

	Conference Dinner
	Gigino at Wagner Park

20 Battery Place (map/directions from Ground Zero)
See page 6 for Google map address
	19:00

	WEDNESDAY, 15TH SEPTEMBER: 

	
	
	

	Refreshments
	Conference venue
	09:00-09.15

	Session 8 
	Pedagogy and Praxis:  Research & Development
	09.15-10.20

	Refreshments
	
	10.20-10.40

	Session 9 
	The Changing Face of History Education, c. 1970-2010
	10.40-11.40

	Vote of Thanks and Looking Ahead

HEIRNET 2011 – University of Minho
	11.45

	Lunch – lunch boxes will be provided
	11.45

	


	HEIRNET 2010 CONFERENCE PROGRAMME: SESSIONS & TIMES

	MONDAY, 13TH SEPTEMBER: Conference Opens

	


	Activity
	
	Time

	
	
	

	Registration 
	Conference venue
	12.00-12.30

	
	
	

	Lunch
	Conference venue 
	12.30-13.20


	Welcome & Session 1



	Welcome
	Welcome by Dr. Sherryl Graves, Dean, Hunter College School of Education
	13.30-13.45

	
	
	

	Session 1 
	History Education: History and Other Disciplines
	13.45-1500

	
	
	

	Focus
	The question of History as a discipline with discrete identifiable structures, concepts, procedures, protocols and related skills and processes has been at the heart of developments in History Education since c. 1970. History as a discipline has close links to other academic areas such as archaeology and classics. Session 1 explores tensions posed between History as a discipline and History as a body of knowledge for History educators, politicians and others: a recurring conference theme

	
	
	

	Chair
	David Gerwin 
	

	Presentations:
	
	

	1. Sema Brainin 
	With Eros In The Room: Insights Into The Development Of Exemplary History Teachers 

	2. Linda Levstik
	What’s Caught; What’s Taught: Children Interpreting Material Culture

	3. Rita de Cassia Gonçalves Pacheco dos Santos, Leilah Santiago Bufrem and Maria Auxiliadora Moreira dos Santos Schmidt
	About The Past: History Teachers, The Selection Of Didactic Books And The Concept Of The Past.



	4. Ana Simão
	‘The Concept Of Evidence In History– A Study With Portuguese Students

	5. Maria Sole
	‘Children’s Understanding Of Time: A Study In A Primary History Classroom

	Discussant
	David Gerwin 


MONDAY, 13TH SEPTEMBER [2]

	Session 2
	Round Table: History Education in Brazil
	15.00-16.00

	
	
	

	Focus
	The Round Table presents some results from the programme of the Laboratory of Research in Historical Education, Universidade Federal do Pqrqna, Brazil. The Laboratory’s research perspective is qualitative. Areas the Round Table will consider include pedagogy, didactics, professional development, orientation of teachers vis-a-vis their knowledge and understanding of history, history and ICT & the digital classroom, identity and narrative.

	
	
	

	Convenor: Maria Schmidt
	Research In Historical Education: Some Brazilian Contributions

	Panel
	
	

	Luciano De Azambuia
	Rita de Cássia Gonçalves Pacheco dos Santos
	

	Marcelo Fronza,
	Glauco Menezes
	

	Rosi Gevaerd
	
	

	Discussant
	Audience
	

	
	
	

	Refreshments [coffee – tea – juice] & Poster
	16.00-16.25

	
	
	

	Session 3 
	History Education and Historical Sources
	16.30-18.00

	
	
	

	Focus
	Focus Crucial is the relationship between Historical Education and the historian’s investigation, processing and interpretation of sources. These four papers present four complementary perspectives upon the nature and use of sources.

	
	
	

	Chair
	Terrie Epstein 
	

	Presentations:
	
	

	1. Marcelo Fronza and Maria Schmidt
	The Ideas Of Truth And Objectivity In Historical Thinking Of Young People From Historical Comic Books

	2. Linda Lavelle
	Local History and Community Education; A Case Study

	3. Helena Pinto
	“If We Really Search, We Will Find Out Things We Never Thought Of”: Portuguese Students’ Historical Understanding Of Heritage Evidence

	4. Alexander Pope
	Learning On A Field Trip To The Bob Bullock Texas History Museum

	5. Helena Verissimo & Isabel Barca
	One Piece Of Evidence, Several Perspectives? The Ideas Of 12th-Graders About An Evidence Question In A Final Examination Test

	Discussant
	Terrie Epstein 
	

	
	
	

	Dinner
	Choice Kitchen and Cocktails 
380 Third Avenue
	19.00


	TUESDAY, 14TH SEPTEMBER


	Refreshments
[coffee – tea – juice]
	Conference venue
	09.00

	Leal, Odilia [Poster]
	Historical Education And Prevention Of Crimes Against Humanity: East Timor – Ignored Genocide

	
	
	

	Session 4
	History Education and Research: Expert Panel
	09.15-10.15

	
	
	

	Focus
	The significance, validity and vitality of History Education are closely linked to the nature, form, function and reliability of its research methodology.  History, as an academic discipline, is highly eclectic, drawing upon other discipline to inform and invigorate its research methodology grounded in empirical constructivism. The panel will give brief statements about their own views on research, and then field questions from delegates.

	
	
	

	David Gerwin
	Terrie Epstein
	Maria Schmidt
	Barbara Winslow

	Linda Levstik
	Jon Nichol
	Helena Verissimo
	Isabel Barca

	
	
	


	Session 5
	Ethnicity and History Education: The Student Perspective
	10.15-11.45

	
	
	

	Chair
	Jon Nichol
	

	
	
	

	Focus
	Pupil/student voice has become a major interest and concern of the education community over the past decade. In examining History Education a key consideration is the perspective of pupils and students. These papers, from widely different contexts and perspective, all engage with the question of ‘student voice’ and what can be learned from listening and responding to what they tell us.

	
	
	

	Presentations:
	
	

	1. Luciano de Azambuia and Maria Schmidt
	“Fado Tropical”: Written Embrionary Narrative Structure Of Brazilian And Portuguese Students Based On Both Readings And Listenings Of An “Engaged” Song

	2. Julia Castro
	“Moving Peoples Across Times” - Perspectives Of Youngsters From Portugal And Brazil On Intercultural Consciousness And Historical Consciousness

	3. David Connor and Beth Ferri
	Historicizing Disability: Creating Normalcy, Containing Difference

	4. Terrie Epstein
	Interpreting United States History: The Racial Divide In Young People’s Understandings

	5. Shira Epstein
	Talking about Race and Racism:  Pedagogical Moves that Support Anti-Racist, Pro-Justice Conversations

	Discussant
	Jon Nichol
	

	
	
	

	Refreshments
	coffee – tea – juice 
	11.45-12.00

	Leal, Odilia [Poster]
	Historical Education And Prevention Of Crimes Against Humanity: East Timor – Ignored Genocide


	TUESDAY, 14TH SEPTEMBER [2]

	Session 6
	Curricula, Narrative and Historical Knowledge
	12.00-13.30

	
	
	

	Focus
	The conference has already addressed the significance of historical knowledge. Such considerations are central to the discussions and debates over the framing of curricula from the local to the international. Narrative in a variety of forms is a central concern of curriculum framers – it is also a dominant concern of the ‘political nation’ when defining the form a History national curriculum should take. 

	
	
	

	Chair
	Linda Levstik
	

	Presentations:
	
	

	1. Marc-André Éthier, David Lefrançois and Stéphanie Demers
	The Quebec History Curriculum: Controversy & Debate 

	2. Rosi Gevaerd
	How Students Narrate Paraná’s History: An Investigation From The Perspective Of Historical Education

	3. Alexandre Lanoix
	Reflections On The Place Of National Identity In History Teaching

	4. Mark Sheehan
	‘Of Significance To New Zealanders?’ Deciding What Historical Knowledge Is Significant In A Competency-Based, Non-Prescriptive School Curriculum

	5. Nicola Sheldon
	‘The Strange Disappearance Of The National Narrative In English Schools: History In The English School Classroom 1960s To The Present Day’

	Discussant
	Linda Levstik
	


	Lunch
	
	13.30-14.15

	Leal, Odilia [Poster]
	Historical Education And Prevention Of Crimes Against Humanity: East Timor – Ignored Genocide


	Session 7
	Ground Zero Introduction and Visit
	14.15-17.00



	Focus
	9/11 is the epochal event of the first decade of the 20th Century. Its impact still deeply affects all of us. The visit to Ground Zero highlights the power of site visits for History Education: as the great local historian W.G. Hoskins remarked: ‘local history is learnt through the soles of the feet.’ 

	
	
	

	Barbara Winslow
	Introduction
	14.15-15.00

	Visit to Ground Zero
	This visit is optional: although NY colleagues might like to ‘host’ overseas delegates visiting the site
	15.00-17.00

	
	
	

	Travel Details
	100 Vesey Street                                                                    

	
	
	Subway: Walk West on 43rd to 42nd St & Broadway station

Take 3 train downtown; get off at New Park Place, 

Walk West on Vesey St to 100 Vesey St. (map/directions
Included in conference folder)

	
	
	

	
	
	

	Conference Dinner
	Gigino at Wagner Park

20 Battery Place – map in conference folder
	19.00


	WEDNESDAY 15TH SEPTEMBER

	WEDNESDAY, 15TH SEPTEMBER [2]

	Refreshments
coffee – tea – juice
	Conference venue
	09:00--09.15

	
	
	

	Session 8 
	Pedagogy and Praxis:  Research & Development
	09.15-10.15

	Focus
	At the heart of History Education is praxis/pedagogy, i.e. what goes on in classrooms and related activity based upon the interaction and relationships between teacher and taught.  Praxis/pedagogy is professional knowledge, i.e. theory into practice, applied knowledge.  It is the bridge between academic history and related disciplines and pupil learning.  As such, it needs highlighting and seen as a highly sophisticated, complex and arcane set of behaviours with its own procedures, protocols and schemata. It provides the research-based ‘cases’ which underpin all developments and improvement in teaching and learning.

	Chair
	Linda Lavelle
	

	
	
	

	Presentations:
	
	

	1. John Gunn
	An Analysis Of Social Studies Teachers’ Use Of The “Authentic Intellectual Work” Framework To Restructure Their Pedagogy 

	2. Glauco Gomes de Menezes 
	Digital Classroom: An Experience With Historical Education



	3. Yonghee Suh
	Deconstructing History Textbook Controversies:  A Comparative Study of Chinese, Japanese and Korean Textbook Accounts on World War II

	Discussant
	Linda Lavelle

	
	

	Refreshments
	coffee – tea – juice
	10.15—10.40


	Session 9 
	The Changing Face of History Education, c. 1970-2010 & Recent Developments in Teaching and Learning
	10.40--11.40 

	Focus
	The development of History Education over the past forty year is inextricably linked to both developments in History as an academic discipline and the role that it plays in the political education of citizens of all ages. In Britain there was a radical, fundamental change from the early 1970s: in Brazil current developments suggest an equally fundamental re-orientation is occurring.

	Chair
	Barbara Winslow
	

	
	
	

	Presentations:
	
	

	1. Issabel Barca
	A history teacher education model to work with students’ ideas in class: 

“It is challenging to the teacher too… and this is stimulating”

	2. Jon Nichol
	An English Led Revolution In History Education? c. 1970-.1995, With Reference To The 16-19 Age Range

	3. Maria Schmidt
	Researches In Historical Education: Trajectories At The Federal University Of Parana State – Brazil

	Discussant
	Barbara Winslow
	

	Vote of Thanks and Looking Ahead


	11.45-11.50

	
	

	Lunch – lunch boxes will be provided
	11.50


HEIRNET 2011 
18th-20th July [provisional dates]
UNIVERSITY OF MINHO, PORTUGAL
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DELEGATES
	HEIRNET DELEGATES 

	No
	Surname
	Forename
	Affiliation
	Email

	1. 
	Barca
	Isobel
	University of Minho
	linda.lavelle@plymouth.ac.uk

	2. 
	Brainin
	Sema
	CUNY
	sbrainin@hunter.cuny.edu

	3. 
	Castro
	Julia
	University of Minho, Portugal
	jcastro@ismai.pt

	4. 
	Connor
	David
	CUNY
	dconnor@hunter.cuny.edu

	5. 
	Crocco
	Margaret
	TC, Columbia University
	crocco@tc.columbia.edu

	6. 
	Freedman
	Eric
	Adelphi University
	efreedman@adelphi.edu

	7. 
	De Azambuja
	Luciano 
	Rua João Ribeiro, 272
	lucianodeazambuja@gmail.com

	8. 
	Dioigo
	Celia
	Escola Secundária com 3º ciclo de Amora
	secamora@mail.telepac.pt

	9. 
	Epstein
	Shira
	CUNY
	sepstein@ccny.cuny.edu

	10. *
	Epstein
	Terrie
	CUNY
	tepstein@hunter.cuny.edu

	11. 
	Éthier
	Marc-André
	University of Montreal 
	marc.andre.ethier@umontreal.ca

	12. 
	Fronza
	Marcelo
	Federal University of Paraná State
	fronzam34@yahoo.com.br

	13. 
	Farrarini Gavaerd
	Rosi 
	Federal University of Paraná State
	rosifgevaerd@yahoo.com.br

	14. *
	Gerwin
	David
	CUNY
	david.gerwin@qc.cuny.edu

	15. 
	Gonçalves Pacheco dos Santos
	Rita de Cassia
	Federal University of Paraná State
	professoraritadecassia@gmail.com

	16. 
	Gunn
	John
	CUNY
	johnhuntergunn@hotmail.com

	17. 
	Lagarto 
	Marana 
	Escola Secundária com 3º ciclo de Amora
	secamora@mail.telepac.pt


	18. 
	Lanoix, Alexandre
	
	Université de Montréal, Québec, Canada
	alexandre.lanoix@gmail.com

	19. *


	Lavelle
	Linda
	University of Plymouth,

Rolle Building, Drake Circus,

Plymouth
	lmlavelle@gmail.com
linda.lavelle@plymouth.ac.uk

	20. 
	Leal
	Odilia Maria
	Escola Secundária de Palmela 
	espal@net.sapo.pt

	21. 
	Levstik
	Linda
	University of Kentucky
	Llevs01@uky.edu

	22. 
	Menezes
	Glauco
	Federal University of Paraná State
	dolinha08@uol.com.br

	23. *
	Nichol
	Jon
	Historical Association
	Jonnichol17@googlemail.com

	24. 
	Pinto 
	Helena 
	University of Minho
	mhelenapinto@gmail.com

	25. 
	Pope
	Alexander
	Columbia University, NY
	ap2783@columbia.edu

	26. 
	Schmidt
	Maria
	Federal University of Paraná State
	dolinha08@uol.com.br

	27. 
	Sheehan 
	Mark 
	Faculty of education, Victoria University of Wellington
	mark.sheehan@vuw.ac.nz


	28. 
	Sheldon 
	Nicola
	Institute of Historical Research
	nicola.sheldon@sas.ac.uk

	29. 
	Simao
	Ana
	Escola EB 2.3 Dr. Fávio Gonçalves, R. Jose Regio
	info@eb23-dr-flavio-goncalves.rcts.pt

	30. 
	Sole
	Maria Gloria 
	University of Minho
	gsole@ie.uminho.pt

	31. 
	Sonu
	Debbie
	CUNY
	Debbie.sonu@hunter.cuny.edu

	32. 
	Suh
	Yongee
	Old Dominion University, VA 
	ysuh@odu.edu

	33. 
	Verissimo
	Helena 
	University of Minho
	helena.ver@netcabo.pt

	34. 
	Winslow
	Barbara
	CUNY
	bwpurplewins@cs.com



AUTHORS, ABSTRACT NUMBERS, ABSTRACT TITLES
	Ab 01
	de AZAMBUIA, Luciano and SCHMIDT, Maria

	p. 19
	“Fado Tropical”: Written Embrionary Narrative Structure Of Brazilian And Portuguese Students Based On Both Readings And Listenings Of An “Engaged” Song

	Ab 28
p. 46
	Round Table: Research In Historical Education: Some Brazilian Contributions
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	BARCA, Isabel
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	A history teacher education model to work with students’ ideas in class: 

“It is challenging to the teacher too… and this is stimulating”
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	p. 26
	The Quebec History Curriculum: Controversy & Debate 
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Abstract 01

“FADO TROPICAL”: WRITTEN EMBRIONARY NARRATIVE STRUCTURE OF BRAZILIAN AND PORTUGUESE STUDENTS BASED ON BOTH READINGS AND LISTENINGS OF AN “ENGAGED” SONG.

Luciano de Azambuja and Maria Auxiliadora Schmidt 

UFPR, Paraná, Brazil

Keywords 
Brazil, Historical Education, Historical Ideas, Identity, Learning History, Narrative, Song, Portugal

Abstract
This research consists of investigating the historical ideas of young Brazilian and Portuguese students from public high schools, narrated orally and as well by writing, reading and listening to a song considered "engaged" in the perspective of education history. 

A pilot study was conducted in order to verify those historical ideas mobilized by the reading and listening of the song named "Fado Tropical", written by Chico Buarque de Holanda and Ruy Guerra. 

This study was conducted with young Brazilian students of the second year of high school (10th grade) of the Integrated Mechanical Technician at the Federal Technological University of Parana, UTFPR. 

In order to validate a comparison, this study was also conducted on young secondary Portuguese students of the 10th grade of Scientific and Humanistic Languages and Literatures School, administered by D. Afonso Sanches in Vila do Conde, Portugal. 

This paper/article aims to share and reflect on the partial results and prospects of the research. 

Contact details

lucianodeazambuja@gmail.com
Abstract 02
A HISTORY TEACHER EDUCATION MODEL TO WORK WITH STUDENTS’ IDEAS IN CLASS: “IT IS CHALLENGING TO THE TEACHER TOO… AND THIS IS STIMULATING”

Isabel Barca, University of Minho, Portugal

Keywords 

HI CON Project [Historical CONsciousness, History teacher education, Historical cognition, Portugal Professional Development, Research – Action Research, 

Research – Case Study, Research – History Education, Teacher as a social researcher, 

If we want a history teacher education coherent with key-principles of research on history education it should consider that teachers improve their competences to systematically explore the tacit understandings pupils bring to the classroom. However, a consistent approach to the history class implies a conceptual move in teachers, from prescriptive-based models to an investigative posture open to the subjects’ ideas they work with. It also demands that teachers should be gradually prepared to analyse those ideas in an epistemologically grounded fashion. In order to put those ideas into practice, a teaching model has been developed in a MA course in Portugal where students (history teachers) are invited to carry out an action-research project in a supervised teamwork context, to explore pupils’ substantive ideas on a given concept in their own history classes. 
Such an approach is currently applied to continuing courses addressed to history teachers and is assumed as a first step to mobilize teachers to see themselves as ‘social researchers’. The project involves the designing and implementing of the experience during the history class and the analysis of previous and a posteriori pupils’ ideas in the light of the theoretical framework related to history education. 

This teacher education model was applied in a continuing course in two regions of Portugal, one in Madeira island one in Minho hinterland (Hicon Project II), with about 20 teachers each. Its various phases will be presented and the action-research projects carried out by the teachers’ teams will be discussed in terms of professional self-monitoring. 

Contact details

isabar@ie.uminho.pt
Abstract 03
WITH EROS IN THE ROOM: INSIGHTS INTO THE DEVELOPMENT OF EXEMPLARY HISTORY TEACHERS

Sema Brainin, City University New York

Keywords

Historical knowledge, History teachers, Japanese Lesson Study model, New York, Pedagogic content knowledge, Pedagogy, Praxis, Professional development, Shulman, Subject knowledge

Abstract

Future history teachers "need to possess deep knowledge of their discipline and robust understanding of how to teach it" (VanSledright, 1996.) In pursuit of this goal, we pose the centrality of Shulman's concept of pedagogic content knowledge. A Teaching American History project focusing on professional development for secondary teachers of US History provides the arena of exploration; the Japanese Lesson Study model, with adaptations in structure and interpersonal dynamics, is the chosen epistemic framework. The approaches used to process historical content with depth and breadth are examined in examples of professional development seminars and teachers' work in New York City history classrooms.

Contact details

brainins@verizon.org
Abstract 04
“MOVING PEOPLES ACROSS TIMES” - PERSPECTIVES OF YOUNGSTERS FROM PORTUGAL AND BRAZIL ON INTERCULTURAL CONSCIOUSNESS AND HISTORICAL CONSCIOUSNESS.

Julia Castro, Minho University, Braga, Portugal

Keywords

Brazil, Historical Consciousness, Identity, Interculturality, 

Portugal, Qualitative research, 

Abstract 

This paper discusses some data collected in a second phase of the “Intercultural Consciousness and Historical Consciousness: Perspectives of Youngsters from Europe, Africa, Cape Verde and Brazil” Project, funded by the Foundation for Science and Technology in Portugal. The study is anchored in challenges of history education research on youngsters’ historical consciousness, including former studies with Portuguese and Cape Verdean students and also the most recent studies carried out in the context of HiCon Project (Historical Consciousness – Theory and Practices II). 

A sample of 76 students aged 15 - 18 years, 40 out of them attending two Portuguese public schools located in the northern country and 36 attending two Brazilian public schools located in southern states was challenged to consider two accounts focusing on, a) the former settlements in their country’s territory, and b) the former movements of people around the globe, as starting points to write an account to trace the movements of different peoples until nowadays. 

The analysis of data was carried out in a qualitative, inductive approach and was framed by a model formerly generated in the first phase of this Project. The emergence of a set of patterns of historical thinking in Brazilian and Portuguese students gives the opportunity to further discuss some possible links across countries between dimensions of historical consciousness and intercultural issues. 

Contact details julia.isabel.castro@gmail.com

Abstract 05
HISTORICIZING DIS/ABILITY: CREATING NORMALCY, CONTAINING DIFFERENCE
Beth A. Ferri, Hunter College, CUNY, USA

David J. Connor, Hunter College, CUNY, USA

Keywords
Class, Disability Studies, Education, Ethnicity, Race, U.S. History

Abstract

In this paper we trace the intersecting discourses of race and ability in U.S. schools, focusing particularly on how the emergence of special education served to shore up notions of competency and normalcy in a time of increased diversity and social change. Through this re-telling of special education history we highlight the broad concept of disability as an elastic, shifting classification saturated in racial, ethnic, and class divisions, influenced by powerful societal notions of what constitutes a "normal"/desirable citizen. In many ways, this version of history appears in stark contrast to traditional renderings of special education as benevolent, progressive, and undergirded by science. 
Placing the history of special education in the context of many social forces—for example, rising immigration and migration—we illustrate how it performed important cultural work in demarcating the line between normalcy and difference in an increasingly divided social landscape. In researching how race, ethnicity, and class influenced notions of difference, and the growth of disability categorizations from their inception to the present day, we trace the roots of how students of color became disproportionately placed within special education classrooms that functioned as segregated settings, serving to contain their "differences" from, and therefore maintain, longstanding culturally established norms.

In Part I, we take a journey through the twentieth century, decade by decade, illustrating the tangled discourses of race, social class, and disability, mapping a terrain that gave rise to deeply rooted ideologies about who belongs where. 
In Part II, evaluating where we are now, we discuss the need to move beyond simplistic notions of benevolence, offering a critique of special education’s limitations and complicity in maintaining overrepresentation. In Part III, we contemplate what can be undone in special education practices, offering suggestions and strategies for revising policies and practices to address the long-standing, problematic phenomenon of overrepresentation of students of color and urge for a stronger movement toward a more equitable education system.
Contact details

Dconnor@hunter.cuny.edu
Abstract 06
TALKING ABOUT RACE AND RACISM:  PEDAGOGICAL MOVES THAT  SUPPORT ANTI-RACIST, PRO-JUSTICE CONVERSATION

Shira Eve Epstein, The City College of New York (CUNY)

Keywords 

Racism, Student Talk, Multicultural Curriculum 


Abstract  
This paper draws from a study of Beyond Today, an after-school program that brings together students from de facto segregated urban neighborhoods in a large U.S. city to form a multiracial community.  In the year of this study, the curriculum scaffolded opportunities for students to explore and confront discrimination and inequity in historical and contemporary times.  Ethnographic methods yielded a multi-voiced data set portraying the curriculum enactment and the students' responses.  The analysis of the program cantered in this presentation draws from the premise that as students build personal connections to past and present-day examples of  injustice, they can develop the impetus to be change makers in society.  Some lessons provided a context for students to describe such personal connections to sociohistorical trends of racism, while the observation of other lessons fosters an  investigation of educational practices that may dampen this participation. 
 The paper discusses students’ comparative responses and concludes with related recommendations for educators.  Specifically, it points to the importance of 
(1) offering multiple entry points into the curriculum 

(2) building from safe and familiar cases of injustice, and 

(3) prompting students to confront discrimination and tell personal stories of their experiences with racism.  Finally, the presentation will offer initial thoughts on a recent follow-up study of Beyond Today and how the teachers' work addresses these recommendations. 

Contact details 

sepstein@ccny.cuny.edu
Abstract 07
INTERPRETING UNITED STATES HISTORY: THE RACIAL DIVIDE IN YOUNG PEOPLE’S UNDERSTANDINGS

Terrie Epstein, Hunter College New York








Keywords 

Black Pupils, Historical knowledge – substantive, Identity, Interpretations, Narratives, National history, National identity, Pedagogy, Race, Racial Identity, White Pupils

Abstract

Intro: Taken from the book, Interpreting national history: Race identity and pedagogy in classrooms and communities (Routledge Press, 2009), I examine how children’s and adolescents’ racial identities and teachers’ pedagogical practices shape elementary, middle and secondary students’ interpretations of United States history. 
Research Methods: At the beginning and end of the year, 60 students (5 African American and 5 White) in two fifth-, two eighth- and two eleventh-grade classrooms (60 students overall) selected 20 of 50 important historical actors and events in U. S. history and explained their significance. Students’ responses were analyzed over time within and between racial groups and classrooms. I also interviewed the 6 participating teachers and conducted classroom observations.

Findings: At the beginning and end of the year, White students saw Whites as nation builders and Blacks as victims; race relations as marked by inequality, and rights as progressively inclusive. Black students saw Whites as nation builders and oppressors, Blacks as subjects and victims, race relations as marked by inequality and violence, and rights as perennially exclusive. Teachers had some effect on students’ explanations of actors and events but little effect on the overall interpretive framework in which students situated actors/events. In interviews, the teachers discussed the importance of presenting the experiences of diverse racial/ethnic groups, but presented only the most traditional information about non-Whites. 
Implications: The study demonstrates the significance of racial identity in shaping young people’s interpretations of national history, at least in this context. It also suggests that teachers who simply add to traditional historical narratives content about oppressed groups, without changing the narrative structures in which group experiences are situated and without recognizing or challenging students’ interpretive frameworks, have little success in transforming students’ historical understandings.

Contact details

tepstein@hunter.cuny.edu
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THE QUEBEC HISTORY CURRICULUM: CONTROVERSY & DEBATE 

Marc Andre Ethier, University of Montreal, Canada

Keywords

Canada, Citizenship,, Curriculum, French language and culture, 

Historiography, History curriculum, Quebec History curriculum, History Curriculum, 

History Education, Identity, Narrative, Quebec, Textbooks

Abstract

Debates regarding history curriculums are numerous, world around. One of them is raging on in Quebec since April 2006. It was sparked by the publication of excerpts of a draft version of the History and Citizenship Education program by a journalist who claimed it would promote Canadian unity. Many French-speaking Québec historians, and members of the public at large participated in a fight against the supposedly excessive focus placed on the cultural plurality of their society, and on the positive influence of British thought in developing parliamentary institutions, as well as against the alleged concealment of events (the British conquest of New France), or institutions (French language and culture, Catholicism, etc.) that have shaped Québec. 

History educators countered that such hand wringing was unfounded, because the program would now cover the development of critical skills rather than the consumption of a single narrative, itself historically and socially defined. The protesters' arguments prevailed, leading to the ministry’s resolve to publish an unexpectedly amended program listing events and characters familiar in popular historiography, as well as an additional chapter on the Conquest. This appeared to have put an end to the debate, without however fully calming the critics.

This communication will examine several elements of controversy surrounding the national high school history program in Québec, and the actual nature of this program and of the textbooks that are in circulation. This communication thus constitutes a modest attempt at describing and analyzing a specific case of educational aims and discourse – namely the Québec history curriculum.
Contact details

Marc.andre.ethier@umontreal.ca
Abstract 09
THE IDEAS OF TRUTH AND OBJECTIVITY IN HISTORICAL THINKING OF YOUNG PEOPLE FROM HISTORICAL COMIC BOOKS

Marcelo Fronza and Maria Auxiliadora Moreira dos Santos Schmidt
Laboratório de Pesquisa em Educação Histórica, 

Universidade Federal do Paraná, Curitiba, Brasil
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Abstract 

This paper examined how Brazilian young students from two schools - one public, one private - from high school understand the ideas of objectivity and truth from the comics. 

Thus, we addressed the investigations into the historical objectivity of investigations by Peter Lee and Rosalyn Ashby (LEE, and ASHBY, 2000; LEE, 2006) and Isabel Barca (2000) and theoretical considerations of philosophers of history (Dray, 1969, 1980 Walsh, 1979; Behan Mccullagh, 1984, 1998, Martin, 1989, 1993, Rüsen, 2001). 

Using a research instrument comprised a pilot study aimed to diagnose how young people understand the relationship between comic books and historical objectivity. For this, we used fragments of two historical comic books - the first produced entirely by cartoonists (Diniz, Eder, 2008, p. 41-45), and the second scripted by a Brazilian historian (Paiva, Schwarcz, 1995, p. 5 - 9) - which were brought into confrontation. These historical comic books deal didactically from historiographical criteria, the subject of Brazil’s Independence Day on September 7, 1822. 

Therefore, we tried to see if these young students use the ideas of historical objectivity and truth when they are in contact with the clash between historical graphic narratives and if the use of comic books when considered as sources to be processed evidence can help to develop objective historical thinking of these individuals.

Contact details

fronzam34@yahoo.com.br
Abstract 10
HOW STUDENTS NARRATE PARANÁ’S HISTORY: AN INVESTIGATION FROM THE PERSPECTIVE OF HISTORICAL EDUCATION

Rosi Terezinha Ferrarini Gevaerd

Federal University of Paraná/LAPEDUH, Brazil. 

Keywords 

Brazil, History Teaching, Historical Education, Historical Narratives on the state of Paraná, Narratives

Abstract 
This paper presents the results of a research developed during my doctoral studies in education from the Federal University of Paraná. It was carried out from the perspective of the situated historical cognition, specifically to understand the students’ ideas in History classes. 

As it is assumed that History as a science has a narrative nature I tried to verify the type of narratives of Paraná’s history that are present within the schooling process. This research was carried out with students from a class of Cycle II – 2nd stage – 5th grade (09 to 11 years of age), from a school of Curitiba’s Municipal Educational System. 

The analyses of the narratives were carried out with basis on the studies of Barca and Gago (2001), Barca (2006), Barton (2001), Carretero and Jacott (1997) and Topolski (2004). Some considerations were pointed out, among them, the need for teachers to incorporate the idea of historical narrative as a means of teaching and learning history, which makes the debates about historical narratives fundamental and important.
Contact details

rosifgevaerd@yahoo.com.br
Abstract 11
AN ANALYSIS OF SOCIAL STUDIES TEACHERS’ USE OF THE “AUTHENTIC INTELLECTUAL WORK” FRAMEWORK TO RESTRUCTURE THEIR PEDAGOGY 

John Gunn, Queens College, CUNY

Keywords 
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Abstract

This paper describes the efforts of a small group of social studies teachers (n=4) in a multi-school professional development to interpret, develop and implement classroom instruction aligned with “Authentic Intellectual Work” developed by Fred Newmann, et al.  Authentic Intellectual Work was originally conceived as a standard for assessing the school restructuring undertaken in the United States in the 1980s and 1990s (Newmann & Associates, 1996; Newmann, Marks & Gamoran 1996; and Newmann, Secada & Wehlage, 1995).  Rooted in the often-repeated observation that core content area classes tend to be characterized by transmission and coverage of curricular content (Goodlad, Cuban), the researchers developed “Authentic Intellectual Work,” as a standard for assessing pedagogy with three core values 1) the construction of knowledge; 2) disciplined inquiry and, 3) value beyond school. 

Subsequently researchers found that students who experienced instruction and assessment that scored high on AIW criteria showed higher achievement than students who experienced lower levels of instruction and assessment as measured by AIW criteria.   The increased achievement was observable in student work created in response to high scoring teacher-created tasks and on standardized tests.   In addition, the positive effects of high scoring instruction and assessments were found to occur for students regardless of their race, gender or socioeconomic status (Newmann, King & Charmichael).  Not surprisingly, the Authentic Intellectual Work framework has been adopted by school systems in the United States and Australia as a guide for school reform. (e.g., Manning, Sisseron, Jolliffe, Buenrostro & Jackson;  Ladwig, Smith, Gore, Amosa & Griffiths) .   

The AIW professional development model these teachers are participating in diverges from the widely accepted notion that successful professional development programs must be rooted in subject matter content (Desimone).  Instead it offers teachers subject-specific rubrics for rating instruction, tasks and student work and asks teachers to do the work of rethinking their pedagogy.  It remains to be seen whether or not the use of such rubrics will result in successful reform of social studies instruction.  This paper aims to contribute to understanding how AIW could lead to increasing history and social studies teachers’ instructional capacity through an analysis of their initial encounters with AIW.

Contact details

johnhuntergunn@hotmail.com
Abstract 12
REFLECTIONS ON THE PLACE OF NATIONAL IDENTITY IN HISTORY TEACHING

Alexandre Lanoix, Université de Montréal, Québec, Canada

Keywords 

Canada, curriculum, debate, history, identity, narrative, nationalism, Quebec
Abstract

In the last few years, the province of Quebec (Canada) has proven to be a fertile ground for debates regarding the teaching of history. Scholars, journalists and politicians have argued over the new curriculum, implemented in the late 1990’s. Some condemn it because it does not contribute to the transmission of the national historical narrative or because it transmits the “wrong” kind of national identity. Others argue that the new curriculum has not changed the way history is taught and that old nationalist views still dominate the teaching materials. These views have in common that they argue for or against the presence of some degree of nationalism in the curriculum without really reflecting on how national identity should or might be addressed by the curriculum. 
Quebec’s case is just an example of debates that take place all around the world.

The presentation will be an exploration of ideas on how to better define the debate on the place of national identity in history curriculums. As Anthony Smith wrote, nationalism is no longer the dominant social force that it was at the turn of the twentieth century, but it is still very much alive in today’s societies. It seems that it should be accounted for in the teaching of history. Can it be treated as a social construct as opposed to the natural order of things or an out-of-date concept? That is a question that scholars, educators and policy makers will have to answer in the near future.

Contact details alexandre.lanoix@gmail.com
Abstract 13
THE WEST SOMERSET MINERAL RAILWAY [ENGLAND]: 

AN INDUSTRIAL ARCHAEOLOGICAL SITE FOR LOCAL EDUCATION.
Linda la Velle, University of Plymouth, UK
Keywords
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Abstract

The role of History in its local and regional contexts is evidenced in the resurgent interest in the personal, familial and local past. Monographs, magazines, TV programmes and a range of organisations such as English Heritage and the National Trust are all rooted in history. History, as an element in public and private consciousness and identity is alive and well: the interface between it and school history is a source of concern and tension, particularly where the school curriculum fails to map on to the stated intentions and policy of national, regional and local government. A local history case-study of The West Somerset Mineral Railway raises and illuminates a number of these issues. 

The West Somerset Mineral Railway (WSML, http://www.westsomersetmineralrailway.org.uk), in the south west of England, was built between 1857 and 1864 to take iron ore from the mines on the Brendon Hills to a seaport, some 13 miles away, descending over 1400 feet. The ore was taken by sea to Ebbw Vale in South Wales for smelting. The operation was unprofitable, and the railway closed in 1898. It was dismantled and sold off piecemeal over the following two decades.

In 2007 national policy with an educational remit, in the form of a large grant from the National Lottery Fund (NLF), impacted upon the West Somerset Mineral Railway. The grant enabled conservation and interpretation work to be carried out on the remaining sites of the railway, mines and workings. Sites to benefit from conservation work include a nineteenth century Engine House and ventilation flue on English Heritage’s Ancient Scheduled Monuments At Risk register, a 1:4 Inclined Plane and the West Pier at the seaport of Watchet, in the Bristol Channel.  These sites opened to the general public in summer 2009. Alongside this, an educational programme took place, in which children from local schools visited the various sites and study of the WSML was integrated into their curricula, linking the disciplines of history, geography, science, citizenship and environmental studies. 
This presentation will describe and illustrate some of the work of the NLF project, the educational resources and an evaluation of a day visit to the sites by four primary schools and some 160 pupils. The case-study illuminates issues of more general importance. Outcomes indicate that teachers demonstrate the tension between the values of field experiences and the loss of classroom time in a crowded curriculum for which they are held accountable. They value highly the additionality of a local historical resource, with its conserved archaeological sites, but lament the additionality of work involved in organising out –of-school experiences and co-ordination of curricular learning experiences.

Contact details       linda.lavelle@plymouth.ac.uk
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WHAT’S CAUGHT; WHAT’S TAUGHT: CHILDREN INTERPRETING MATERIAL CULTURE

Linda S. Levstik, University of Kentucky

A. Gwynn Henderson, University of Kentucky
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Abstract

For archaeologists, objects represent the material manifestations of human behavior. Objects enable investigation of change and continuity in human experience. Often we can only learn about particular cultures and peoples through their artifacts. Objects also enrich understanding of literate societies. Inference of human behaviour, thinking and culture from the physical remains has some similarities to interpretations based upon primary documentary evidence. However, quality and value of object interpretation depends most heavily upon an understanding of human/object interaction, a relationship that receives little attention in the History Education literature. 

Objects are significant and effective sources for historical enquiry. Archaeology educators argue that they develop student understanding and motivation, claims with little or no empirical research evidence, something equally lacking from research into student understanding of material remains as historical evidence. This paper investigates 10 year old grade students [pupils] conceptions of objects as evidence, the provisional nature of archaeological and historical interpretations and the purposes of archaeology in studying the past. 
The research found that students [pupils] had retained a positive attitude towards archaeology and an understanding of the nature of archaeology as being an evidence based discipline whose conclusions are provisional, multiple, probabilistic and whose quality is related to the undisturbed nature of the site. Importantly, the students [pupils] understood that there were many interpretations and constructions of past people’s lives, societies and cultures possible from the same archaeological evidential record. 

However, there was little development in student perceptions of the role of artifacts [technology] in changing human behaviour. The study also showed that while there is congruence between historical and archaeological thinking, archaeology can make a unique contribution to History Education.
Contact details
linda.levstik@uky.edu
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DIGITAL CLASSROOM: AN EXPERIENCE WITH HISTORICAL EDUCATION

Glauco Gomes de Menezes & Maria Auxiliadora Moreira dos Santos Schmidt 
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Abstract
This work presents partial results of an investigation that has been developed since March 2010 with a group of 20 History teachers from elementary school. The aim of this work is to analyse how teachers are learning History from the CIT (Communication and Information Technologies). A digital classroom was built at the Laboratory of Research in Historical Education at Federal University of Paraná State, Brazil. From the investigation references of Historical Education area, particularly the works of Menezes (2008) and Minutti (2002), the relationship of the teachers with Historical knowledge available on the internet, it’s historical ideas and the production of historical narratives to be worked in the classroom. 

The product of the teacher’s works will be available by an electronic portal that is going to be host by the Federal University of Paraná State, Brazil. At this moment, the results of the investigation of the relationship of the teachers with the CIT are going to be presented, before they go through the capacity training to use the digital classroom.

Contact details

dolinha08@uol.com.br
Abstract 16
AN ENGLISH LED REVOLUTION IN HISTORY EDUCATION c. 1970-1995?
Jon Nichol, The Historical Association, Great Britain
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Abstract

From the late 1960s there was a radical movement to reshape and reform History Education in England, subsequently called the ‘New History’. The ‘New History’ was multi-faceted and drew upon a diverse range of individuals and institutions. The zeitgeist of this movement is difficult to pin down, but those involved shared a common set of ideas, beliefs, views and understanding that affected their orientation toward the existing pattern of History Education and a burning desire to institute root and branch reform.
While this paper will not explore the socio-cultural background to the ‘New History’ rooted in the ferment of the 1960s it acknowledges that the ‘New History’ was not an isolated phenomenon. The central features of the ‘New History’ was to build History Education around History as an academic discipline, with its unique structure, modus operandi, skills and processes, protocols, modes of enquiry and substantive and syntactic/procedural concepts. The ‘New History’ educators built a bridge between the domain of academic history and school history through the creation of a pedagogy that fully and actively involved pupils of all ages in ‘Doing History’. 

The ‘New History’ permeated all aspects of History Education from 5-19 and was reflected in the creation and implementation of a range of examination syllabuses that faced 14-19 year olds with the challenges of working upon documentary sources that Wineburg et al. address (). The ‘New History’ is still the dominant element of History Education in England. It fundamentally affects the teaching and assessment of all pupils, particularly the 14-19 age range and the professional development of all teachers of History. 

Wineburg, S.S. (2001) Historical Thinking And Other Unnatural Acts: Charting The Future Of Teaching The Past Temple University Press

Contact details jonnichol17@googlemail.com
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“IF WE REALLY SEARCH, WE WILL FIND OUT THINGS WE NEVER THOUGHT OF”: PORTUGUESE STUDENTS’ HISTORICAL UNDERSTANDING OF HERITAGE EVIDENCE
Helena Pinto
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Abstract 

This paper analyses students’ field activities in history and aims to discuss the heritage evidence issue within the history education research framework. The qualitative study here reported is part of the HICON Project [Historical Consciousness - theory and practices II] and was carried out with 35 students attending year 7 (N22) and year 10 (N13) selected from three schools in northern Portugal. In order to try to figure out how those students make sense of heritage remains as historical evidence they participated in a history activity to observe and interpret specific objects and buildings, and answered to a questionnaire specifically designed for that purpose. The analysis of preliminary data has suggested diverse students’ patterns of ideas regarding heritage evidence, founded on two dimensions: (a) use of evidence, and (b) historical consciousness. Results are discussed to draw attention to the need of implementing activities which can foster the use of heritage evidence in ways consistent with methodological criteria in history education: supporting students’ historical learning experiences with tasks which challenge their preconceptions and helping them to reach awareness of heritage signs as elements that relate several segments of time. 
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LEARNING ON A FIELD TRIP TO THE BOB BULLOCK TEXAS HISTORY MUSEUM

Alexander Pope, Social Studies, Teachers College, University, New York, USA

Keywords
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Abstract

This paper presents findings from an assessment of student learning following a field trip to the Bob Bullock Texas State History Museum in Austin, Texas (TSHM). Using data collected from pre- and post-visit surveys of 115 4th-grade students, 10-12 years old, from north-central Texas, the researcher argues that the visit was responsible for student learning of standards-based history content about a broad and intangible community. Results are likely generalizable to other history field trips.
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ABOUT THE PAST: HISTORY TEACHERS, THE SELECTION OF DIDACTIC BOOKS AND THE CONCEPT OF THE PAST.

Rita de Cassia Gonçalves Pacheco dos Santos, Leilah Santiago Bufrem and Maria Auxiliadora Moreira dos Santos Schmidt, Graduate Program in Education, Federal University of Parana, Curitiba, Brazil.

Keywords 
Past. History Teachers. High School. Textbook. Historical significance.
Abstract 
Study on choosing history textbooks for high school, from the High School National Textbook Program (PNLEM). To analyze the decisions made by teachers related to the concepts of the past, this study conducts empirical research in sixteen schools, with 24 subjects from a group of 46 teachers who selected of a textbook to use in pedagogical activities from 2008 to 2011. A structured questionnaire was applied with questions of semantic differential scales and multiple choice in order to analyze how the selection process of textbooks, and what the teachers’ concept of past is. It presents findings of exploratory research, conducted between May and June 2010.
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RESEARCHES IN HISTORICAL EDUCATION: TRAJECTORIES AT THE FEDERAL UNIVERSITY OF PARANA STATE – BRAZIL.

Maria Auxiliadora Moreira dos Santos Schmidt

Universidade Federal do Paraná, Brazil

Keywords 
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Abstract

Since 1996 a group of researchers at the Federal University of Paraná – Brazil, has been developing works related to History teaching and learning, influenced by the studies of the historicist Jorn Rusen. From 2003 on, these works started to have as presuppose the investigation references made by researchers of Historical Education area (Barca, Lee and Alli). 

It was created then the Lab of Research in Historical Education, which was inserted in the Post-Graduation Program in Education of UFPR. Among the researchers developed by this group, there are themes as the application of Investigative Thematic Unity in teachers’ initial education; the project developing with digital classroom with teachers from basic school; and the creation of the Araucária Group, involving History teachers of public schools from the city of Araucária – Paraná – Brazil, in projects of investigations which investigation references are the studies and theories of Historical Education. 

Contact details

dolinha08@uol.com.br
Abstract 21
‘OF SIGNIFICANCE TO NEW ZEALANDERS?’ DECIDING WHAT HISTORICAL KNOWLEDGE IS SIGNIFICANT IN A COMPETENCY-BASED, NON-PRESCRIPTIVE SCHOOL CURRICULUM
Mark Sheehan, Victoria University of Wellington, New Zealand

Keywords
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Abstract 

This paper reports on a research study on the question of significance in the New Zealand history curriculum. Significance has recently emerged as a focus of concern in light of the introduction of a competency-based, non-prescriptive senior school curriculum that allows history teachers considerable autonomy in how they shape their teaching courses. There are no prescribed areas of content and the only requirement is that teaching programmes must be ‘of significance to New Zealanders’. While in the international literature the question of significance is linked to notions such as importance, durability, empathy, profundity, perspective and relevance, in New Zealand this is not the case. 
Rather the official definition of significance is vague and generalized and is potentially confusing. It largely reflects an attempt to shift the focus of secondary school history teaching away from the narrow, Eurocentric, topic based model that has been typical of history courses in New Zealand since the 1980s and to encourage teachers to prioritize the needs and interests of students in the 21st century. It is in this context that the Victoria University Historical Thinking Project (n=162) examines what historians, history teachers, student-teachers and secondary school students in New Zealand currently see as significant in the past. 
It is argued that although the New Zealand curriculum has chosen to emphasize competency based learning rather than the acquisition of historical knowledge (reflecting an assumption that there is no consensus about ‘what knowledge counts’) this research indicates that there is a high degree of agreement among historians, teachers and students about what historical knowledge young New Zealanders should understand if they are to make sense of the contemporary world. This has important implications for how teachers chose to develop their teaching programmes and the pedagogical choices that they make (especially in regards to notions of evidence, argument, context and perspective). 
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‘THE STRANGE DISAPPEARANCE OF THE NATIONAL NARRATIVE IN ENGLISH SCHOOLS: HISTORY IN THE ENGLISH SCHOOL CLASSROOM 1960S TO THE PRESENT DAY’

Nicola Sheldon, Institute of Historical Research, London
Keywords
England, Historical narrative, History in Education Project, National Curriculum – England, National Curriculum – Wales, National Narrative, Wales

Abstract 

In this paper, I will examine the evidence from the History in Education Project that England’s schools taught a recognisable national narrative before the 1960s and then allowed it to disappear from the curriculum by the 1980s. Following the implementation of England’s first National Curriculum in 1990, it might be assumed that a national narrative has been taught in England’s schools. That this has not been the case is in some senses even more intriguing than the original ‘disappearance’. The example of the Welsh National Curriculum for history, which was defined at the same time, will act as a useful comparator. I will set out a number of suggested reasons why there has been so much difficulty in defining and then legislating for the teaching of a history of the development of England as a nation. I will also compare the situation in England with that of other countries which have been grappling with the issue of the ‘national narrative’ in recent times.
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THE CONCEPT OF EVIDENCE IN HISTORY– A STUDY WITH PORTUGUESE STUDENTS

Ana Simao, Escola EB 2, Portugal

Keywords

Constructivism, Evidence, Grounded theory, Historical knowledge, 

Historical thinking, History Education, Historical ideas, Portugal, Progression, Quantitative research

Abstract

In the field of history education the use of evidence by students may be seen as a central, challenging issue and it has been a challenging focus of research. The work that I will present is influenced by former studies such as those carried out by Shemilt and Ashby, and attempted to explore Portuguese students’ ideas about evidence. It aimed to understand how students build their historical knowledge, if they do it based in inferences from the historical sources and how they conceive the nature of the historical sources. It was carried out in a descriptive, predominantly qualitative approach. A paper-and-pencil task followed by interviews was employed to investigate 8th and 11th graders’ conceptions on historical evidence. 
In the data analysis inspired by the Grounded Theory, a conceptual model was designed based on the students’ responses. Their ideas suggested six levels of progression in respects to evidence in history. Throughout the analysis of data it was also possible to infer some indicators of the conceptions they hold about the historian’s role and other subjacent conceptions about the historical production, the past and history.

A quantitative approach to data brought some light to the discussion of results namely, the sample distribution by levels of progression, levels of progression by sex, age and grade.
By means of this study it is intended to better understand the students’ historical thinking to foster the emergence of more sophisticated ideas on evidence, an essential area for the construction of the historical knowledge.
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CHILDREN’S UNDERSTANDING OF TIME: A STUDY IN A PRIMARY HISTORY CLASSROOM 
Maria Glória Parra Santos Sole, Universidade do Minho/Instituto de Educação, Portugal

Key Words

Chronology, Conceptual understanding – chronology, Elementary phase, Historical education; Historical understanding; Historical learning, Historical time, Longitudinal study, Primary phase, Temporal understanding; 

Abstract 

This paper presents the results of part of my PhD research project: “Primary History: Time Concepts and Historical Understanding in Children and Contexts for their Development”. The aim of this study was to analyse the development about concepts of time and its relation with the historical understanding of children to promote a new approach to history in the elementary school. 

It is a longitudinal case study carried out in two classes (1st grade and 3rd grade) during two schooling years at an urban primary school of Braga (Portugal). In this paper we only present the results of the semi-structured interviews undertaken at the beginning and at the end of the school year. The interview guidelines revolve around the ordering of a series of pictures representing family scenes from pre-history to the present. Through these interviews, we aimed to find out what conceptions of time students have and to explore to what extent changes were noted in the understanding of historical time, before and after a year of the researcher’s intervention in classroom.

Data suggested students’ improvement in their competence of chronological ordering and reflexive reasoning about time. We founded that even the youngest students made some basic distinctions in historical time (qualitative descriptions of time) and that those became increasingly differentiated with age. As the reference of dating is unusual before fourth grade in Portuguese schools, only a few younger students used expressions of historical period. Data confirmed that chronological issues had little meaning for students before third grade, and the majority only calculated the duration in a qualitative way. In all grades, we observed that most of the changes in ordering pictures were done in the middle of sequence, justified by the idea of a linear progress manifested especially by the younger students. To justify and explain the placement of their pictures students used diverse strategies: described the pictures, compared pictures to one another, identified change in material culture and daily life; some of them compared the scenes in past and present, used explicit historical knowledge and a few a based their arguments on aesthetic issues. We concluded that the students grasping of change over time was altered during the course of the study, and a predominant idea of linear change was gradually replaced by one of change as diversity.
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DECONSTRUCTING HISTORY TEXTBOOK CONTROVERSIES:  A 
COMPARATIVE STUDY OF CHINESE, JAPANESE AND KOREAN TEXTBOOK ACCOUNTS ON WORLD WAR II

Yonghee Suh, Darden College of Education, Old Dominion University, Norfolk, VA 
Keywords

Accounts,  Chinese textbooks, Chronology, Colonisation, Content analysis, Deconstruction, Genre, Interpretations, Japanese textbooks, Korean textbooks, Nationaiism, Register, Style, Textbooks, World War II
Abstract 

This study aims to explore the similarities and differences among Chinese, Japanese and Korean history textbook accounts on World War II.  During the last several decades, international public debates have surrounded the issue of teaching World War II among East Asian nations – especially Japan, which assumed a role of an aggressor, and China and Korea
 which experienced Japanese colonization as a “victim” from 1910 to 1945.  

Research questions How do both Japanese and Korean history textbooks represent World War II including causes and consequences as well as progress of the war?  What are the similarities and differences between Japanese and Korean history textbook accounts on World War II? 
Methods Two Chinese history textbooks, four Japanese history textbooks and four Korean history textbooks at the secondary level were selected.  Textbook chapters on World War II were analyzed using content analysis method, answering the following questions: 
· How much and where is the war represented in the textbook? 

· What are the textbook authors' positions on each wartime event? 

· How are the wartime events portrayed in pictures, labels, charts, and questions? 

· What is missing? 

Findings/Implications Japanese history textbooks describe war events during the war, in a chronological order using a passive voice.  By doing so, Japanese history textbooks avoids discussing the responsible agent for the war, why the war happened, and how it ended.  In contrast, both Chinese and Korean textbooks portray their past during World War II as a war against Japanese imperialism.  For China, it is an Anti-Japanese war that allowed Communist Party and National Party eventually to work together.  For Korea, it is a struggle to claim its political independence from Japan – as a linear progress of gaining political independence and growing into a new nation.  
Most of all, what’s invisible in these history textbooks is a perspective from another nation and ordinary Chinese, Japanese and Korean perspectives.  How ordinary Japanese and Korean individuals experienced the war has not been discussed.  This is dangerous because in Japanese case, by portraying individual Japanese as people who were simply deceived by the military or government, history textbooks offer indulgence to individual Japanese support and decision-making for their nation to enter the war.  In Chinese and Korean case, by not including both individual Japanese and Korean experience, textbooks miss the opportunities to discuss the complex relationship among China, Japan and Korea during the war.  
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ONE PIECE OF EVIDENCE, SEVERAL PERSPECTIVES? THE IDEAS OF 12TH-GRADERS ABOUT AN EVIDENCE QUESTION IN A FINAL EXAMINATION TEST

Helena Veríssimo & Isabel Barca

CIEd, University of Minho

Keywords 

Assessment, Concepts – second order, History Examinations, Historical evidence, Historical thinking, Interpretation, Learning historical evidence, 

 Multiperspectivity, Questions and Questioning, Second order concepts in history, Students’ assessment 

Abstract
This paper intends to explore how 12th graders who are about to be submitted to the final history examination test interpret historical evidence from one single source where we can find clearly more than one perspective. It is grounded on research about students’ ideas on historical evidence and educational decisions on students’ assessment. Therefore, it aims to provide not only the understanding of what meanings are given by students to second order concepts like evidence, but also to help educational policy-makers to improve their decisions in the field of students’ assessment in history. The study is integrated in the Hicon (Historical Consciousness, Theory and Practice II) Project.
Although the current examination tests present some signs of being influenced by fresh approaches related to research on history education, namely interpreting evidence, they still tend to display evidence questions and assessment proposals just at plain levels of information retrieval. In this study, the pilot task given to Portuguese students involves one single written source and a related question employed in a former final examination in history, but intends to look further for higher levels of students’ uses of evidence. The historical source provided itself a rich basis for inferring contradictory perspectives claimed by a single author. 

Nine students from two schools in Portugal, one located in south another one located in north, individually answered to the task referred above. The qualitative analysis of data suggested that students can (and should) go beyond mere retrieval information, the kind of ‘evidence questions’ posed by history examination tests being sometimes more an obstacle than a challenge to students’ reasoning about historical evidence.
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helena.ver@netcabo.pt  
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HISTORICAL EDUCATION AND PREVENTION OF CRIMES AGAINST HUMANITY: EAST TIMOR – IGNOREDE GENOCIDE

Odília Maria Gontardo Freitas Castro Leal – Palmela Secondary School – Portugal

Keywords Citizenship, Council of Europe; Crimes Against Humanity; Democratic values, Genocide, Historical Education, Human Rights, Identity, Maubere People; Pestalozzi Programme; Prevention; Trauma
Abstract
This project derived from our participation in the Pestalozzi Program, set up by the Council of Europe. The concern about human rights led to the program’s implementation to ensure continuous quality training to education professionals through seminars and workshops, as well as through European Training Modules. As far as the latter is concerned, one of the two subjects started in 2009 was the Prevention of Crimes Against Humanity (CAH).

The case of East Timor, in which after the invasion of the territory by Indonesia (in 1975) the Maubere people were massacred, we tried to understand the reason for the international community’s disinterest and thus reflect on how historical examples can serve as a pretext to develop our students’ skills for the prevention of CAH by drawing analogies with the present.

After clarifying the CAH concept, we proceeded with the Troubleshooting Model and used active methods, where students, guided by the teacher, gradually gained their independence and after several searches, through trial and error, drew their conclusions in a shared and collaborative manner.

The results of this project reinforced our belief in history’s formative potentialities, as long as the mere memorization is avoided and there is the courage to deal with the difficult issues. We also realized that empathy with the victims is not enough, it is necessary to make students understand the social and psychological contexts from which tormentors arise, so that early signs can be detected. The international community's role was discussed and analyzed. The conclusion was that only a network action and a big effort in terms of Education for Democratic Values can generate an international public opinion capable of responding to intolerance and indifference.
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RESEARCH IN HISTORICAL EDUCATION: SOME BRAZILIAN CONTRIBUTIONS

Maria Auxiliadora Moreira dos Santos Schmidt, Universidade Federal do Paraná, Brazil, 
Marcelo Fronza, 
Rita de Cassia Gonçalves Pacheco dos Santos, 
Luciano de Azambuja, 
Glauco Gomes de Menezes, 
Rosi Terezinha Ferrarini Gevaerd, 
Keywords 

Brazil, Digital classroom, Historical Comic Books, Historical Education - Brazil, Historical Ideas, Historical Knowledge, Historical narratives, History - philosophy of. Narrative, History Education, History teaching ICT,Identity, Internet, Investigator Teachers, Historical Education, Laboratory of Research in Historical Education, Learning History, NarrativesPortugal, Rusen, Song, Teachers – history, 
Abstract 

Our findings are the result of investigations that are going on or were done, as elements of the programme of the Laboratory of Research in Historical Education of the Graduation Program in Education ate Federal University of Paraná State, Curitiba - Brazil. 

Our work reference is the perspective of qualitative research and is developed in schools, students and teachers. 

Maria Schmidt demonstrates the possibilities of research that are being developed by the Laboratory of Research in Historical Education such as: exploratory studies by History students during their trainee program, investigations in collaboration with teachers and children to produce didactical manuals, research done during continuing teachers courses and systematized at graduation levels. 

Marcelo Fronza presents research about historical ideas of objectivity and truth, this work was done with young people from reading and interpretations of HQs with historical contents. 

Rita Santos shows how the idea of the past of History teachers influences their choice of didactical manuals. 

Glauco Menezes present the results of investigations about the relationship of teachers with the Historical knowledge mediated by information and communication technologies, in a digital classroom.

Luciano Azambuja analyses Historical narratives of young people from Brazil and Portugal, which were analyzed upon the interpretation of political engaged songs. 

Rosie Gevaerd illuminates the production of narratives by children. 
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Abstract 29
GROUND ZERO

Barbara Winslow, CUNY
September 11, 2001 was the first day student teachers in the Brooklyn public schools took over their classrooms. How they reacted to the overall catastrophe and crisis, how their students reacted, how teachers and students throughout New York City acted and reacted is the topic of this presentation. Teachers in the schools were not considered part of the 9/11 heroes. Perhaps it is because of the race and gender of the majority of the teaching profession in New York City. There has been little research on the overall trauma New York City students experienced as a result of the attack, and the ongoing intensity of the struggle over who controls the 9/11 narrative. Finally the paper discusses the struggle over the 9/11 narrative, how 9/11 can be and is taught in the schools, and how it is presented in social studies texts.
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